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The purpose of this investigation is to examine third grade student achievement
among twenty elementary schools and to determine its relationship to parental
involvement, teacher lesson planning, innovative instructional programs, and student
attendance factors and demographic variables.
Test scores for the target groups were compared for the years 1990 and 1991.
Parental involvement, staff development, teacher lesson plans, innovative instructional
programs, student attendance, teacher innovation, teacher warmth and teacher
extroversion were independent variables. Analysis of data was made by using the
Pearson-R correlation to test the hypotheses. Finally, theoretical data were reviewed on
the reinforcement of standardized tests for mastery achievement of third grade students
at the selected schools.
From the findings, student achievement is not significantly affected by specified
demographic factors. These findings indicate student achievement in reading is affected
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by staff development and teacher lesson planning. Further the findings indicate student
achievement in mathematics is affected by staff development and teacher lesson planning.
Administrators, school systems and district personnel are advised to use innovative
methods to implement demographic factors that could affect achievement. Parental
involvement programs, comprehensive, on-going staffdevelopment programs, monitoring
of teacher lesson planning, increased use of technology, and novel student attendance
programs are suggested factors that could affect the achievement of third grade students.
2
ACKNOWLEDGEMENTS
Many individuals shared in assisting me in fulfilling my educational goals. The
assistance given could not have been fruitful without the continuous blessings of God.
To these individuals, I give my sincere thanks, gratitude, and appreciation for their
support, guidance, and concern.
Acknowledgements are extended to my dissertation committee, chaired by Dr.
Trevor A. Turner. Other members included Dr. Stanley Mims, Dr. William Denton,
Dr. Olivia Boggs, and Dr. Ganga Persaud. Special thanks to these individuals for their
understanding, encouragement, and diligence in keeping me on task. I also extend
gratitude to Mrs. Jacqueline Fields, Mrs. Bobbie Ogletree, Mrs. Ethel Monroe, Mrs.
Robinson, Dr. Phillip Bradley, Dr. Walter Kimes, and Dr. Frank Duncan. The strength
for me to reach this goal and educational endeavor has come from Robert and Jemario
Bell; these individuals have brought happiness into my life during this time. My mentor,
personal friend, inspirator, and confidant Mrs. Brenda Edwards gave continuous
assistance in my quest to complete my doctoral degree.
Special commendation goes to DeKalb County School System, the principals,
teachers, parents, and students for their participation in this study. Without their





Table of Contents iii
List of Tables vi
List of Figures vii
Chapter
I. Introduction 1
Purpose of Study 3
Background of the Problem 4
Significance of the Study 8
Statement of the Problem 9
Research Questions 9
Summary 10
n. Review of Related Literature 11
Introduction 11
Student Achievement-Primary Level 12
Parental Involvement 14
Staff Development 14
Teacher Lesson Planning 15
Student Attendance 25
Summary 26
III. Theoretical Framework 28
Definition of Variables 29
Relationship Among the Variables 30







Procedures for Data Collection 53
Statistical Treatment of Data 54
Limitations of the Study 55
Summary 56
V, Analysis of Data 57
Overall Statistical Analysis 58
Data With Respect to the Hypotheses 58
Results of the Regression Analysis 64
Summary 68
VI. Findings, Conclusions, Implications and Recommendations 69
Findings 69
iv
70Classification of the Null Hypothesis





Appendix A: Letter of Permission to Conduct Research 83
Appendix B: Letter to Committee Members 85
Appendix C: Research Request Memorandum to Principals 87
Appendix D: Letter to Administrators Requesting Survey 89
Appendix E: The Effective School Literature as a Theoretical Framework . 91
Appendix F: Criterion Referenced Test Scores for 1990 & 1991 for Selected
Schools 93
Appendix G: Georgia Criterion Referenced Tests Objectives - Reading and
Mathematics 95
Appendix H: Statistical Data for Selected Schools 98
Appendix I: Tuckman Teacher Feedback Questionnaire 100





Table 1: Number of Third Grade Teachers in Selected Schools 44
Table 2: Total Enrollment in Selected Schools 45
Table 3: Correlation of Reading and Independent Variables 61
Table 4: Correlation of Mathematics and Independent Variables 63
Table 5: Regression Analysis Summary Table for Reading 66
Table 6: Regression Analysis Summary Table for Mathematics 67
vi
LIST OF nCURES




The main objective of the school is to transmit knowledge and to have retention
of that knowledge demonstrated through student achievement. Thus, achievement of
third grade students has been increasingly researched by scholars. Further, student
achievement has become one of the major educational issues of today. This study intends
to examine the relationship of parental involvement and designated school factors to third
grade student achievement in selected elementary schools.
Brooks (1989), in expounding on student achievement of eighth graders, stated
that parental effects and teacher effects make a significant difference. Questions arise,
then, regarding achievement when those students were younger as in primary grades.
According to Brooks, academic abilities of those students whose parents participated in
school affairs were more apparent in early years. According to Epstein (1987), parental
involvement is essential to student achievement because positive benefits result from the
home/school participation. When parental involvement is set and parents understand the
plan and help in its execution, student achievement is affected. In addition, Epstein
states that many individuals give parental involvement a high ranking in effective schools
and teaching.
Phelps (1985) reported that relatively few school improvement objectives are
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addressed by staff development activities. Teachers preferred activities which offered
classroom application ideas and strategies. On the other hand, Husk (1989) found that
school districts should evaluate the impact of staff development, rather than the process
of staff development. Three districts were found to be evaluating staff development
effectively through the school improvement process or curriculum review cycle. School
systems were not reporting evaluation of results of staff development; there was an
emphasis on student achievement scores.
Nelson (1988) found that when third and fourth grade students of teachers who
have been ranked by principals as "outstanding" were compared, the competency of
students was positively affected in mathematics and reading. However, pupil attendance,
gender, and initial achievement levels were found to have relatively no significant effect
on student achievement as related to teacher competency.
Mahoney (1985) found that third grade classes of students using peer tutoring
failed to show greater achievement in mathematics than classes of students with
interaction between treatment and ability when measuring achievement of third graders.
Hampton (1989) reported that instructional practices that impact achievement of
African-American students in the area of reading seem proportional to mastery when
teachers have learning styles training. These learning styles are adapted into the
classroom at the discretion of the "outstanding teacher" involved.
According to Vincent and Bostdorff (1990), student attendance in school improves
when an incentive or award is received for near perfect attendance. Students who
normally miss school because of appointments and family holidays would schedule
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activities in non-school hours, if more positive attendance programs were in effect.
Purpose of Study
The purpose of this study was to examine student achievement of third grade
students among twenty elementary schools and to determine whether the achievement of
students is related to parental involvement, staff development, teacher lesson planning,
and student attendance within the school.
Empirical research suggests that environmental variables appear associated with
student achievement, though not directly proportionate to the achievement of students
involved. There is impetus for further research in the area of achievement of third grade
students.
Achievement of American students has inundated media coverage during the past
decade. The Reagan administration initiated cuts from 9% to 6% in federal funding to
education, despite published reports of poor achievement of public school students
(Guskey, 1990). The much publicized "Nation at Risk" did little to impact upon
education findings on the federal level, with the exception of continued rhetoric that
changes are needed and should begin on local levels.
The Bush administration suggested and publicized the need for public sector
involvement in education. The Bush educational goals projected for the year 2000
include the goal that all fourth, eighth, and twelfth grade students be tested for progress
in critical subjects. In the 1990 STATE OF THE UNION address. Bush suggested
assessments of performances of students to improve schools. This, according to Bush,
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should be done with less spending and more expectation of schools, teachers, students,
parents, and other individuals.
Background of the Problem
States and local districts examined procedures and enacted legislation that
impacted on education (Brandt, 1988). Because many Southern school systems rated far
below districts in other parts of the country, educational reforms in the South were
pivotal and excited national interest.
Education in Georgia was impacted primarily by Governor Joe Frank Harris’
campaign-promised Quality Basic Education Act - (QBE) (Rogers, 1987). QBE affected
and continues to affect every phase of public education in Georgia. Uniformity of
standards and regulations was the overall focus of the act. Among the sundry regulations
QBE promised to provide was the one stating that all children and youth of Georgia with
access to a quality program which supports the development of competencies would have
a means by which they could realize their potential. Local school systems are provided
incentives, resources, and technical assistance, but they need to plan and implement
improvements in their program on a continuing basis. Moreover, the policy of the state
assures that each Georgia student in public schools receives access to quality instruction
designed to improve the learning capacity of the student.
Criterion-referenced tests identify objectives for the student. Ifa student does not
show mastery of the objectives, further work is prescribed in a specific area. In these
tests, students are not compared with each other.
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As stipulated by QBE, school systems in the state of Georgia are required to
publish all criterion-referenced and norm-referenced test scores. Scores are reported for
each school individually. Third grade students are no longer required to pass the third
grade Criterion-Referenced Test for promotion to the fourth grade.
Although test scores are valuable indicators of achievement, they do not represent
total achievement as applied to the quality of a school. Test scores may be identified as
one indicator of quality within a school system; therefore, it is significant to comprehend
the meaning of test scores. The utilization of standardized tests as administered to
students may assist teachers, administrators, and others in determining readiness for
school, estimating academic aptitude, and estimating academic achievement.
Tests may be administered primarily for individual student use. However,
assessments may also be used on a group basis to identify specific strengths and
weaknesses in the curriculum. If the test results from year to year show a pattern of
consistency in ability and achievement scores, teachers, administrators, and parents view
these test results with an increased level of confidence. If a student is experiencing
academic difficulty in school, test scores can indicate a reason for the difficulty and
provide data for establishing remedial programs.
The results indicate some schools in county system schools are achieving below
state and national norms of mastery. Furthermore, some schools have been unable to
significantly increase student achievement, particularly in the areas of mathematics and
reading.
Analysis of third grade student achievement in randomly selected elementary
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schools is the overall goal of this proposal. Student achievement is examined with regard
to the extent of parental involvement, staff development for teachers, teacher lesson
planning, innovative instructional programs, and student attendance. The goal is to
examine parental involvement, staff development, lesson plan records, innovative
instructional programs, and student attendance to formulate a conclusion concerning third
grade students’ achievement in the targeted schools.
The school system discussed in this study encompasses an area of 258 square
miles near Atlanta. It has an enrollment ofmore than 93,341 students, diverse education
services, and extensive educational opportunities for special-needs students of all ages.
The anticipated total enrollment for K-12, including special education for the 1989-90
school year was projected at 73,540; however, the actual enrollment was 43,955 in the
elementary schools. The average daily attendance for the past four years was 94.4
percent. Pupil-professional staff ratio continues to enhance the teaching/leaming process.
The twenty randomly selected elementary schools had a ratio of 21.1 in kindergarten,
grade one, grade two, and grade three. The third grade of each target school is the focus
of this dissertation. The ratio is not an exact number, but denotes the average number
of pupils in the total school or center to professional staff, including classroom teachers,
librarians, principals, and counselors.
The school system experienced a rise in faculty professional degree levels and
administrator degree levels over the last ten years; the percentage of professionals
holding a master’s degree or higher educational degree has increased from 47 percent in
1978-79 to 79 percent in 1989-90 (White, 1990). Stable, experienced faculty in
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reference to first year teachers has increased from 3 percent to 6.1 percent; 1^5 years
experience has increased 129.6 percent and 6-10 years experience has grown 28.1
percent. Experience from 11-15 years has increased 15.1 percent, while 16 years
experience has grown more than 21.1 percent. The target schools of this study and
evaluative groups were selected by the stratified random sampling technique utilizing
those schools most accessible to the writer.
Achievement of third grade students is investigated to determine if it is affected
by selected factors such as parental involvement, staff development, teacher lesson
planning, innovative instructional programs, and student attendance at twenty randomly
selected Georgia county schools. Most schools are located in the southern areas of the
county and primarily serve minority students. The schools are located in economically
diverse communities. Households in these communities vary between two parent homes
and single parent homes.
Each target school conducts parent-teacher association meetings, staffdevelopment
programs, and monthly parent advisory meetings. In addition, each school publishes
questionnaires for parents, administrators and teachers.
Each of the selected schools has a leadership team comprised of a principal,
administrative assistant, instructional lead teacher, and a lead teacher for student services.
The leadership teams work cooperatively to challenge the students, faculty and staff to
produce a stimulating, creative, and well-organized curriculum for students that reflects
the goals and philosophy of the school system. Each school aspires to make parents,
teachers, and students aware of the importance of cooperative learning.
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The staff development in this study encompasses sundry programs offered at the
school site and off-site to improve teaching within the school. Additionally, teacher
lesson planning is mandated to include specifications in regard to statements of objectives
in behavioral terms; materials, equipment, and methods; evaluations and active
instructional techniques. Teachers are provided the support needed for motivation of
students and the resources.
Third grade attendance is generally high in each selected school. Parents serve
as volunteers on selected days and attend class programs and PTA regularly.
The randomly selected schools are schools located in the southern area of the
county. Opportunities for continuous approaches to education are becoming a learning
reality. The questions asked of the southern area schools are whether a well-balanced
developmental and educational program with various experiences will lead to improved
reading and mathematics skills.
Test reports indicate that students at one school in the southern area achieved at
higher levels than students at a comparable school in the same area of the county. The
discovery that one school is effective in teaching students from disadvantaged family
backgrounds makes plausible the conclusion that the nature of the school can make a
difference in the level of student learning.
Significance of the Study
The significance of this study and the research obtained will be evidenced in the
following ways:
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1. It will add to the existing research related to the variables researched.
2. It will give schools systems, administrators, and educators helpful
information to use in implementing programs to impact on achievement,
particularly on the primary level.
3. It will stimulate the thinking of administrators as programs are
implemented in schools.
4. It will present valuable information for parents, and teachers as
communities pilot programs of site-based management and teacher
empowerment in schools.
Statement of the Problem
Student achievement has become a major problem in education today and this
research studies it. The problem of this investigation, then, is to examine student
achievement in twenty elementary schools and to determine its relationship to parental
involvement, staff development, teacher lesson planning, and student attendance as
demographic variables.
Research Questions
For the guiding of this study the following research questions are asked:
1. Is there a relationship between the achievement of third grade students and
parental involvement?
2. Is there a relationship between the achievement of third grade students and
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the staff development of teachers?
3. Is there a relationship between the achievement of third grade students and
lesson planning?
4. Is there a relationship between the achievement of third grade students and
the attendance of students in school?
5. Is there a relationship between the achievement of third grade students and
teacher innovation?
6. Is there a relationship between the achievement of third grade students and
teacher warmth?
7. Is there a relationship between the achievement of third grade students and
teacher extroversion?
Summary
Chapter I gives an overview of the study including background data regarding
student achievement, parental involvement, staff development, teacher lesson planning,
and student attendance. The purpose of the study is to examine student achievement
among twenty schools and to determine the relationship of selected factors and
demographic variables.
CHAPTER n
REVIEW OF RELATED LITERATURE
Introduction
Student achievement of third graders is continuously being addressed as a major
concern in school districts. According to Thomas (1980), during the past decade many
national debates over education have surfaced. The apparent inability of schools to raise
the achievement levels of minority and poor students appears to have contributed to a
decline in public confidence in education and educators in America. A growing body of
research, however, demonstrates that some schools whose clients are disadvantaged are
effective in raising achievement levels. The "Effective Schools" (Brookover, Efthim,
Hathaway, Lezotte, Miller, Passalacqua, and Tomatzky, 1982, p. 128) research suggests
that schools can reduce the dependence of student performance on family background.
Bloom (1981) found that nearly all of the effective school studies have examined
the elementary grades and have used average scores on standardized tests of basic skills
as the criterion of effectiveness. Improved research methods based on the close
observation of successful teachers and schools are changing this picture. Coherent sets
of instructional methods and behaviors that can be shown to reliably increase basic skills
achievement are emerging. Bloom further noted that the concept of a normal or bell




Jencks, Smith, Acland, Bane, Gintis, Heyns and Michelson, (1972) found that the
home environment and mental ability depend on school variables such as high motivation,
greater expectations, diversity of curricula, innovative programs.
Williams (1985) stated that perhaps the greatest period of reform in American
schools took place during the 1980’s. Virtually every state enacted or revised standards
for schools in an effort to improve the achievement of American public school students.
Accountability, empowerment, teaching the at-risk, school-based management, peer
review, career ladders, and competency testing are sundry expressions touted throughout
the decade. The media coverage of reports issued by groups and organizations caused
public demand for better schools and better learning by public school students. Williams
further suggests that there is a need for development of parent education skills through
awareness, development, and application.
Summative evaluation functions are used for selection for certification, and for
accountability of schools, teachers, and students (Nevo, 1983). In its formative function,
evaluation is used for the improvement and development of ongoing activity (or program,
person, product, etc.). In its summative function, evaluation is used for accountability,
certification, or selection.
Student Achievement - Primary Level
Brandt (1988) found that achievement gains of students continue to pervade the
American public challenge for school systems. Superintendents and principals are
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increasing the insistence that teachers manage classrooms professionally and that students
in each classroom receive the maximum input for better achievement on various test
scores.
Thomas (1980) agreed that most of the variation in student achievement lies
within rather than between schools. The degree of Title I’s impact on the students it is
designed to serve is determined by decisions at the local school and classroom levels.
The relationship of allocation of resources and levels of student achievement in Title I
classes was investigated using a hierarchial multiple regression model. The effects of
three sets of resource variables on the reading achievement of 4,332 second, third, and
fourth graders in fifteen Virginia public school systems were investigated by types of
resource allocated contributions. The total of these allocated contributions explained the
variance using classroom as a variance using each classroom as the unit of analysis.
The finding was that the instructional time, the proportion of total teacher time
spent in instruction, and the student-to-teacher ratio are not associated with significant
achievement increments. In addition, the degree of administrative support of Title I
instruction and the activities of parent advisory councils do not explain significant
amounts of achievement. However, there is some evidence that the use of instructional
aides in the classroom is related to increases in achievement. Thomas’ (1980) findings
indicate that the effect of Title I instructional resource allocations may exist primarily
within classrooms rather than between classrooms. Interactions between individual
student characteristics and the ways in which instructional resources are allocated by the
teacher in the classroom are suggested as a possible source of Title I’s effect.
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Parental Involvement
Ron Brandt (1988) reports that the empirical research by Joyce Epstein, Research
Scientist and Director Effective Middle Grade Programs - John Hopkins University,
suggests that when parents help their child at home in a particular subject, it is likely to
increase the student’s achievement in that subject. By contrast, involving a few parents
in decision-making on school committees probably will not increase student achievement.
Epstein cites five types of parental involvement and explains examples of practices to
promote parental involvement that administrators and teachers can get information from
workshops to the parents who could not attend by using, such as, audio recordings, video
tapes, summaries or newsletters, computerized phone messages, and cable television
shows. Moreover, according to Epstein, schools should find ways for parents to
volunteer other than during the school day so that those who work can offer assistance
to the school, too. Some volunteer work can be done after school, in the evening, on
weekends, on business holidays that differ from school holidays, or during vacations.
Staff Development
Quinn (1989) reports that staff development should emphasize the personal growth
aspect of the educational equation as ^ essential, not only in making staff development
work, but in helping teachers and administrators grow into the wise and compassionate
human beings to whom children are entrusted. Staff development should be a catalytic
force for personal and professional growth and school improvement. It has not been so
for a variety of reasons, including the disjointed way in which staff development has
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been conducted, the lack of real support for the changes it proposes at the school and
district level, and its failure to adequately focus on the personal concern of professionals
involved. To foster growth in teachers and administrators, staff developers must be
willing to grow themselves. Staff developers must be aware of both the cognitive and
affective aspects of the programs offered.
Teacher Lesson Planning
A federal report released in 1983 proclaimed a widespread failure of public
schools had placed the nation "at risk." A blue-ribbon panel appointed by the United
States secretary of education decried "a rising tide of mediocrity" in education that was
eroding the very boundary of society (Hill, 1989).
In eighteen months of hearings, debate, and study, the National Commission on
Excellence in Education found little excellence. Instead, it encountered widespread
deterioration of student achievement. The report cited, among other evidence, a steady
decline in average Scholastic Aptitude Test scores from 1963 to 1980; "consistent
decline" (Hill, 1989, p. 53) in such subjects as physics and English, as measured by
College Board achievement tests; and, a 72 percent increase was denoted in the number
of remedial mathematics courses taught in public four-year colleges.
To address these ills, "A Nation at Risk" offered specific recommendations,
including strengthening high school graduation requirements, increasing standards and
expectations for student performance; lengthening the school day and the school year;
and improving the teaching profession through higher standards and higher salaries.
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Although "A Nation at Risk" is credited with launching the current national effort to
reform education, limited effort had been under way in a number of states since the
mid-1979’s; and many of the states reflected a disenchantment with teachers.
By the end of 1981, eighteen states required competency testing for teacher
certification and thirteen states required such tests for admission to teacher-training
programs. California Superintendent of Public Instruction Bill Honig later proposed a
sweeping plan that would impose state-wide high school graduation requirements,
lengthen the school day, provide higher salaries for teachers, and loosen procedures for
dismissing teachers.
A fifty state survey conducted by Education Week at the end of 1983 found that:
- More than 100 state commissions had been established to study public education
and make recommendations for improvement. In 1983 alone, 54 state-level commissions
were formed to study reform.
- Thirty-three states considered changes that would increase salaries and status of
exemplary teachers. State legislatures in both California and Florida approved
career-ladder plans for teachers.
- Seven states - California, Arkansas, Florida, Idaho, Indiana, North Carolina and
North Dakota - had approved legislation to extend instructional time either statewide or
in selected districts. Other states had considered extending the school day or requiring
the use of instructional time be improved.
In states with the most comprehensive reform packages, the changes were
championed by the governor. Governor Graham of Florida and Governor Ripley of
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South Carolina worked with their legislatures through several sessions to enact sweeping
reforms. "A Nation at Risk" and its views clearly dominated the first phase of the
reform movement, but by 1986, many were questioning the effectiveness of "top-down"
reform. Some were beginning to advocate the "bottom-up" approach to school
improvements recommended. In the second phase of reform, two major themes were to
emerge: the need to give special attention to "at risk" students, and the need to
professionalize and empower the nation’s teachers.
The Excellence Commission’s report found the nation at risk, but denoted nothing
about at-risk students. The 1985 report "Barriers to Excellence: Our Children at Risk"
published by the National Coalition of Advocates for Students (NCAS), made the term
"at risk students" part of the reform lexicon. These at-risk children, most often poor,
non-white, handicapped, or female, could not benefit from a reform movement that
emphasizes quantitative changes over qualitative changes, the NCAS report argued.
"A Nation Prepared: Teachers for the 21st Century", issued by the 1986
Carnegie Task Force on Teaching as a Profession, had widespread media coverage. The
report stressed the need for a new status and a new role for the nation’s school teachers.
Teachers reacted with the fact that aU of the latest reports were produced by people who
had been out of the classroom for fifteen years or better; moreover, teachers claimed that
they were equipped and trained to develop curricula and serve the needs of students
better than anyone.
The essence of the Carnegie Report was that reform begins at home, and schools
must be restructured to permit teachers and principals to shape and manage them at the
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local level. Governors, legislatures, and district superintendents, for their part, need to
remove regulatory restraints to allow for experimentation and change.
Just as there is no consensus among reformers and reform-watchers about the
accomplishments of the 1980’s, there is no consensus about what the 1990’s hold for the
movement to improve schools. But there is unanimous agreement that the stakes are high
indeed, that perhaps more than ever before America’s future is directly linked to the
success of its educational system, and that teachers are the key to that success and
achievement of students.
Successful achievement improvement programs intervene at the school level rather
than the classroom or student level (Brandt, 1988). Vaughn (1980) challenged this theory
in a study conducted with 50 third- and fourth-graders. The purposes were to investigate
the relationship between reading achievement and each of the four visual skills (fixation,
accommodation, visual tracing, and visual memory); to determine whether sex factors
influence the effect of visual training on reading achievement; to investigate the effect
of reading achievement with high and low achievers in reading; and to determine the
extent of the role of IQ in the effectiveness of visual training on reading achievement.
Vaughn found that initial competency levels as measured by speed and accuracy could
influence the achievement of students.
Murphy (1988) reported that the minority third grade students of the Prince
George, Maryland County School System had vestiged white students in the county by
25 points in 1984, but those students vestiged by only 17 points by 1987. The county
achieved this by higher expectations, added resources, and stronger core curriculum for
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overall improvement. Community leaders and educational experts worked on the
superintendent-convened task force for better achievement. Test scores, grades,
attendance, and participation in extracurricular activities were examined. The task force
found that the root cause of the gap was negative attitudes of teachers about the potential
of African-American students.
Consequently, the task force drafted an action plan to create higher expectations
for all minority students, from kindergarten to first through twelfth grades. Existing
efforts in reading, mathematics, and writing were altered to foster the participation and
performance of minority students. A program was initiated to improve participation in
mathematics and science. Elementary teachers attended an inservice program to increase
participation in science. In 1985, the school system also launched an Effective Schools
Process in all 171 schools, with the rallying cry, "All students can learn," (Brookover,
1982, p. 124) regardless of race, gender, or socioeconomic status. Other school systems
have adopted this motto because of the success of the Prince George County Project.
The problems of classroom management continue to be one of the major concerns
of teachers, educators, and the public. Squires, et al’s. (1984) important finding is that
students’ classroom behavior is the most direct link to student achievement. A second
important finding is that teachers’ behavior can affect students’ behavior in ways that will
lead to improved student learning.
An overview of the effective classroom research indicates that students do better
on standardized tests of basic skills when they have been actively involved in and
successful in content for which they are academically prepared and which is closely
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related to the content tested. The same research indicates that there are few single
teacher behaviors that seem to be critical in and of themselves. Looking at composites
of important teacher behaviors, however, there seem to be three categories: (1)
Planning, or getting ready for activities; (2) management, which has to do with
controlling students’ behavior; and (3) instruction, which concerns providing for or
guiding students’ learning. Teachers who plan, manage, and instruct in ways that
facilitate student involvement, coverage, and success are likely to be considered more
effective (Squires, et al, 1984). To summarize, the research on involvement, coverage,
and success indicates that wide ranges for these behaviors are found in current practices;
that more is not always better; that the appropriate levels may depend on grade level,
subject areas, and student characteristics; and that the appropriate levels are different
from what might be expected on the basis of current practices.
Taken independently, these behaviors can be considered critical aspects of student
classroom behavior. Combined, as Fisher et al, (1978) have done, they form the
construct of Academic Learning Time (ALT). ALT is defined as the amount of time that
students spend actively working on criterion-related content at a high rate of success.
It is instructive to look at how much ALT students accumulate per day, given that
students generally spend about five hours per day in school (Brady et al., 1977). Data
from the BTES-III study indicate that third-grade students accumulated about eleven
minutes ALT a day for mathematics and about nineteen minutes for reading. Average
ALT for fifth-grade students was only slightly better: about fourteen minutes a day for
mathematics and about 35 minutes for reading. Again, however, there are wide
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variations among classroom. For example, some third-grade students spent an average
of only three minutes a day working successfully on reading, while others spent as much
as 42 minutes. Certainly, there is room for improvement in most classrooms in terms
of these critical student behaviors.
Instructional programs, according to Squire et al. (1984), can have an impact on
student behavior and student achievement. Effective teacher behaviors are shown by
planning, managing, and instructing in ways that keep students involved and successfully
covering appropriate content. If students’ involvement, coverage, and success are to be
adequate, careful planning will certainly play a significant role. Planning is described
as a process of selecting objectives, diagnosing learner characteristics, and selecting
appropriate instructional and management strategies, according to Peterson, Marx, and
Clark (1978). Managing, on the other hand, includes skills and techniques that are
primarily intended to control students’ behavior and are consequently most relevant when
attempting to increase students’ academic involvement.
Several broad themes have emerged from the research, including the need to
analyze the tasks of the first few weeks in detail and predict what will confuse or distract
students; present rules, procedures, expectations, and assignments to students in a clear,
detailed manner and establish classroom routines; establish a system of student
accountability for behavior and academic work; and consistently monitor behavior and
work and provide feedback on its appropriateness.
Other effective classroom management strategies are structuring the physical
environment to prevent distractions, planning smooth transitions between activities,
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pacing activities so that students become neither confused nor bored, and avoiding
negative affect when controlling students’ behavior.
Members of every profession have in common the need to devise and execute a
variety of plans in order to serve their respective publics competently. From the
lawyer’s brief to the physician’s planned course of treatment to the engineer’s design and
the general’s plan of attack, careful planning is the foundation for sucess.
In recent years, generated by the increasingly complex needs of society, elaborate
strategies and systems for planning have been developed and their application has become
widespread. For example, the planning-programming-budget system (PPBS) first
designed for the Department of Defense has been adopted by other government agencies,
businesses, and schools systems. Similarly, management by objectives (MBO) has been
generally accepted as a process for successful management in both public and private
sectors. Through recent trends in education, application of these management systems
has continuously proven successful.
Just as planning is fundamental for the effective conduct of government and
business endeavors, planning is essential for ensuring maximum student performance in
the classroom. The educational arena has recognized the importance of planning for
teaching in the following policy statement:
Lesson plans shall be developed by the teachers for the
instruction of pupils in each course, using course guides,
textbooks, manuds, and instructional resources. (Policy
Code 6275)
Making certain that all students are provided with an opportunity to learn the
state-mandated basic skills involves both curricular and instructional validity. The
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curriculum guides incorporate various skills, meeting the state requirement for curricular
validity. Instruction is valid when the content indicated in the curriculum guides is that
which is actually being taught in the classroom. Determining instructional validity is
possible only through classroom observation and by studying teachers’ lesson plans.
According to Squire (1978) the quality of instruction may impact student
achievement: Research on specific instructional methodologies (such as questioning
strategies or encouraging pupil participation) reveals numerous and complex relationships
with student achievement. Presentation is the introduction and development of concepts
and skills. The first behavior is an overview of the lesson. The teacher provides a
review of previously learned concepts and skills, explains what is to be learned, and
provides a reason for the importance of the lesson. The second behavior in the
presentation portion of the lesson is explanation, when the teacher develops or explains
the concepts and skills to be learned. This explanation should be a planned part of the
lesson, focusing on the concepts and skills to be learned rather than on specific worksheet
directions. Throughout the explanation, the students demonstrate their initial
understanding of the concepts and skills to be learned, perhaps by responding to oral
questions. The teacher continuously provides feedback as to whether the students’
understandings of materials are correct, and if not, provides and explains the correct
answers.
Studies by Fisher et al. (1978) and Good and Grouws (1980) emphasize the
importance of providing a structured lesson and explaining concepts and skills fully and
clearly. These same studies recommend devoting more time to presentations for large
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groups and increasing the number of academic interactions between teacher and students.
These interactions can be increased by asking students more questions and establishing
fast-paced instruction.
After the teacher is satisfied that students have developed an initial understanding
of the lesson, the students are ready to practice what they have learned. They begin
under guided or controlled conditions by completing one or two short tasks under close
supervision. Then students work independently with little teacher guidance. Fisher
(1978) and Good and Grouws (1980) indicate that this independent practice should
occupy from 25 to 50 percent of the allocated time for the subject area. Furthermore,
teachers need to give clear and specific directions about what to do and hold students
accountable for completing their academic work within the required time, according to
Fisher (1978). Again, teachers provide feedback about students’ answers and explain
once more if necessary.
Finally, student performance on daily work, on unit tests, and on periodic review
is monitored. Students in effective classrooms spend at least half of their time working
at a high level of success on daily work and less than five percent of their time working
at a low level of success, reports Fisher (1978). Students’ mastery of a unit’s content
is evaluated every two to four weeks, with subsequent corrective feedback and
remediation that lets all students master the content tested. Periodic review is provided
on a regular basis (for example, weekly or monthly) to maintain mastery of concepts and
skills, according to Good and Grouws (1979).
Teachers should be continually assessing instructional techniques and modifying
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those techniques when student behaviors indicate modification is needed. The
relationship between student behaviors and student achievement is so strong that it seems
that when students are involved, covering appropriate content, and successful on
classroom tasks, there is a high probability that there will be achievement as well as or
better than expected. Teachers and supervisors must learn to attend to those important
student behaviors on a day-to-day basis. Equally important, teachers must develop the
ability to make decisions regarding appropriate selection and implementation ofplanning,
management, and instructional strategies to increase involvement, coverage, and success.
These professional skills can be developed through a positive supervisory process.
Squires et al. (1984) categorize teacher instructional behaviors under the rubric
of presentation, practice, performance, and feedback. After the teacher is satisfied that
the students have developed an initial understanding of the lesson, the students are ready
to practice what they have learned.
Conran (1990) suggests that all educational programs should have clearly stated
curricular and instructional elements, and that these elements should be embraced by all
members of the community and reflected in aU aspects of the school program. Conran
further contends that all educational programs, including those designated as choice, must
embody both systemwide and individual values which are embraced by members of the
community.
Attendance
Finally, attendance of students is a factor in the achievement of students. Vincent
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and Bostdorff (1990) suggest that an effective attendance-reward policy can be designed
to combine effectiveness with ease of administration. A three year project was
implemented at a Crestline, Ohio school with the objective of maximizing student
attendance. Students were divided into two groups: (1) Those students who miss an
excessive amount of school each year - usually 25 days and (2) Those students who
generally had good attendance, missing approximately one to seven days each year.
Basically, the policy read as follows:
"Any student who has perfect attendance or near perfect attendance during the semester
will be allowed to waive one of his/her midterm and two final exams." (p. 94)
Near perfect attendance was defined as no more than 1/2 day absence and no
more than two tardies in a semester. If a student has no absences, three tardies was the
acceptable limit.
During the first year of implementation of the study, the annual attendance rate
was 91.6. After the second year of implementation, this figure rose to 94 percent. At
the end of the third year of the project, the attendance rate was 96 percent.
A positive reward policy proved to be a step forward in the promotion of
excellent student attendance in the school. The project was designed to focus not on
failure, but on reward. The intent was to target those students who are able and
motivated to attend school, but not always on a regular basis.
Summary
Achievement in school is a problem that causes principal concerns for educators.
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for reports of achievement reflect success of schools to the community. Results of
achievement improvement programs suggest that parental involvement may be a factor
in the achievement of students in school. The staff development activities, when coupled
with shared decision making, could also be a factor in classroom behaviors of teachers.
Moreover, the behaviors and expectations of teachers in classroom activities could affect
the achievement of students on major tests given. Finally, the attendance of students
could contribute intrinsically to the success of students, not only in reports of
achievement by teachers, but also, perhaps in the achievement of students on
standardized tests. Administrators, perhaps, should implement programs of teacher
empowerment with staff development programs to impact significantly on the




This study was executed to determine if any relationships exist between parental
involvement, staff development, teacher lesson planning, innovative instructional
programs, and student attendance on student achievement in randomly selected schools
in the local school system. The random sampling was selected from schools in the
southern area of the county. The Pearson R correlation was used to determine if any
relationships exist between the variables, to determine the strength of the relationship,
to correlate between independent and dependent variables, and to illustrate the
significance of relationships.
FIGURE 1
The Effective School Literature as a Theoretical Framework
Independent Variables Dependent Variables
Parental Involvement
Staff Development








Definitions of variables are presented as evidence supporting the significant
elements of this investigation. These terms clarify the major issues under discussion.
The independent variables are defined, followed by the definitions of the dependent
variables.
Independent Variables
Parental Involvement - participation of parents in Parent Teacher Association
meetings and parent conferences.
Staff development - Inservice training received by teachers to increase classroom
instruction which is measured in terms of voluntary or involuntary participation or
attendance at staff development sessions.
Teacher lesson plans - procedures determined and selected by teachers to direct
lessons and learning for system and school objectives in the classroom.
Teacher Innovation - the extent to which a teacher is able to generate new ways
of doing things or to seek new ways to creatively deal with educational problems and
opportunities.
Teacher Warmth - the extent to which a teacher exemplifies care and feelings,
teaches, or helps others to take personal interest.
Teacher Extroversion - the extent to which a teacher exhibits interest in order to
acquire new learnings or relevant educational experiences within the environment.
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Student attendance - the number of days present in instructional classrooms.
Dependent Variable
Student achievement - total scores in reading and mathematics measured by the
Georgia Criterion-Referenced Tests (GCRT).
Relationship Amona the Variables
Student achievement can be affected by parental involvement, staff development
programs, and teacher planning. Collaborations in these areas are provoking reforms in
the empowerment of teachers and schools within communities. Teachers, instructional
leaders, and parents need these collaborations for the goals of schools to be achieved.
Teachers are contracted to implement state, local and school objectives in classrooms of
the state. The considerable amount of research and informed opinion on shared-decision
making in schools builds a strong case that a more professional, autonomous role for
teachers could enhance the effectiveness of public schools. More must be known about
how classroom input and process implementation are conducted for output of student
learning. The professionalization of teaching has emerged in reformation of schools and
schooling.
Additionally, Phillips (1989) agreed with Nelson (1988) that innovative
instructional programs promote achievement of students in a school moderately or
significantly when teachers have been trained in specific staff development areas.
Instructional programs have objectives and criteria for attainment of the objectives. The
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processes of instruction for the learner’s success can be documented for design of future
programs. According to Gagne (1973), five domains of classifying learning processes
- verbal information, intellectual skills, cognitive strategies, motor skills, and attitudes
- can be used for classifying program effects.
Studies on teacher and administrator involvementwith parents suggest that parents
are collaborators in the educational process. They should and can positively affect
student learning behaviors. Parents, teachers, instructional leaders, and students must
interact for achievement in innovative and non-innovative programs. Increasing the
awareness of parental involvement in the educational process can have an effective,
powerful influence on the child’s achievement in school.
In the school system of this study, innovative instructional programs are among
the systemwide goals. Parents elect to have students bused from one end of the county
to the other in an effort to participate in a selected innovative program.
Kimberly (1985) concluded that relatively few school improvement plan objectives
are addressed by staff development activities. In the process of school improvement, one
basic element is collaborating in planning and using school improvement background and
planning for making program decisions.
Shared decision-making involving parents, teachers, and administrators will cause
progress in American public education. The concept of shared decision making and
teacher empowerment is simple to implement. Members of the school will become a
team that benefits its students and community.
According to Marburger (1985), there is no loss of autonomy with the
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empowerment of teachers and school sites in educational reform. Such participatory
empowerment is realistic to organizational planning for issues that will emerge in the
future. Shared decision-making for the benefit of at-risk students, higher student
achievement scores, and curriculum revision is feasible and practical for education in
America.
Additionally, staff development and attendance are factors in the achievement of
students taught by teachers. School improvement efforts assert that administrators,
teachers, parents, and community can actively work together to promote student
achievement and quality schools. Teacher planning, instructional programs -
non-innovative and innovative - and parental participation result in increased achievement
of students. The continued improvement of schools has as a current focus empowerment
within schools and communities for participatory factors in site-based management of
schoolwide goals.
Findings suggest that collaborations among parents, administrators, teachers, and
students could impact upon the achievement of students within a school. Parents ideally
should be involved on a continuous basis. Teacher empowerment and Site or School
Based Management (SBM) programs could be viable methods of involving individuals
to impact upon the achievement of students.
Conceptual Support of the Variables
Schools are expected to instruct students in the basic skills. They are assessed
by the degree to which students demonstrate mastery of these generally held expectations.
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Standardized test scores have become the most commonly used means of assessing school
effectiveness. One of the pioneer studies of school influences on achievement was done
by George Weber (1971). Weber identified several factors contributing to the
achievement at higher than expected levels. These were: the tone the principal set for
the school; high expectations; quiet, pleasant learning atmosphere; acquisition of reading
skills, evaluation of pupil progress; and individualization of instruction.
Wilbur Brookover and Lawrence Lezotte (1977), in their study of characteristics
of schools with improving student achievement examined six Michigan schools that had
improving achievement and two that had declining achievement. In the improving
schools reading and mathematics achievement focus upon student attendance, staff
development, lesson planning, parental involvement, teacher innovation, teacher warmth,
and teacher extroversion. Brookover et al (1979) found that in school with similar
students, high achieving schools differed from low achieving school in teacher warmth,
teacher extroversion, teacher innovation, and teacher lesson planning refl^tive of reading
as well as mathematics achievement. Michael Rutter (1979) and his associates followed
students in 12 inner-city schools in London for five years. While holding SES constant
in these schools, the researchers studied four student outcomes: achievement, attendance,
behavior, and delinquency. All of the 12 schools had similar input variables, but the
outcomes were quite different. The researchers identified seven characteristics under the
control of teachers and administrators that accounted for the differences. These were:
academic emphasis, skills of teachers, teachers’ instructional behaviors, rewards and
punishments, student climate, student responsibility and participation and staff
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responsibility and participation. Related to these variables and studied within this paper
are staff development, teacher innovation, teacher warmth, and teacher extroversion.
Ron Edmonds (1979) research dealt primarily with urban schools that were
instructionally effective for poor and minority students. The Search For Effective
Schools Projects, a multi-phased effort, culminated with a study comparing effective and
ineffective schools in Lansing, Michigan. Edmonds (1979) identifies the characteristics
of effective schools for the urban poor as:
1. A strong principal dedicated to improving achievement.
2. Teachers who set high expectations that no child will fall below minimum
levels of achievement and who believe that children can learn what they
are trying to teach.
3. An orderly environment in which teaching and learning can take place.
4. School policies that give acquisition of basic and higher-order academic
skills precedence over all other activity.
5. The staff (usually the principal) monitors instruction and student progress,
provides feedback to staff and students, and guides and directs efforts to
correct any shortcomings that appear.
Another approach to focused teacher behavior is the program instituted by Joan
Abrams (1981), former superintendent in Red Bank, New Jersey. She calls her program
"Precise Teaching." This program has resulted in dramatic improvements in student
achievement. It calls for a clearly articulated curriculum, correlation of instructional
materials with objectives, extensive planning by teachers, and beginning with whole-
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group instruction. The emphasis is teacher to an objective. This involves sharing the
objective with pupils so they understand what is expected of them, explaining why they
are working on the particular objective, teaching the objective, providing guided practice,
providing independent practice, and finally evaluating whether the objective was
achieved.
When teachers work together, demonstrating innovation, warmth, extroversion
the established curriculum becomes the glue that makes the instructional programs one
piece. In effective schools the teachers review the curriculum as a total group or by
grade levels. If a curriculum does not exist, they create an informal one by exchanging
good practices they have used to accomplish the instructional objectives that all students
are to master.
In Pygmalion in the Classroom (1968), Rosenthal and Jacobson studied how
teachers’ expectations influence how much achievement actually occurs, or as they put
it "one person’s expectation for another person’s behavior can quite unwittingly become
a more accurate prediction simply for its having been made." Students typically behave
in ways consistent with the expectations others have for them or those they have for
themselves. Parents and teachers are the first to set expectations for children. The
expectations they have and the manner in which those expectations are communicated
have a profound influence on the lives of children.
Effective schools advocates argue persuasively that higher teacher expectations
demonstrated through teacher innovation, teacher warmth, teacher extroversion results
in improved performance. In effective schools, there is the expectations that all children
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can leam and the staff believes they can get all children to learn. The sheer power of
this belief is what can transform low-achieving students into winners.
James Sweeny (1988) defines school climate as:
a combination of beliefs, values, and attitudes shared by
students, teachers, administrators, parents, bus drivers,
office personnel, custodians, cafeteria workers, and others
who play an important role in the life of the school.
School climate includes the total atmosphere. In an effective school, the
prevailing climate is one in which all children can leam. Basic skills take precedence
in every classroom. Teachers are confident of their abilities to have students master the
curriculum. Students sense that adults are concerned about academic performance. The
principal and the staff model desired behaviors. Uniform high standards and expectations
are communicated regularly. Everyone shares in the responsibility for school
improvement. The environment is safe, orderly, and positive.
Anne Henderson (1987) acknowledged the more parental involvement, the higher
the student achievement. Parents are key players in motivating their children to succeed
in school. They are what researchers call "significant others," who along with teachers
set expectations for children. Parents also reinforce the positive school climate and
instructional focus of an effective school. Participating in PTA programs and coming
to activities at school can provide a comfort zone for parents and educators to work
together to enhance children’s learning.
Educators striving to have effective schools must have active parental
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involvement. When parents are involved in the educational process, they become
contributors to four of the factors associated with effective schools: setting high
expectations, fostering school climate, providing instructional focus, and even monitoring
student achievement.
The effective schools research does not provide a recipe for resolving school
problems. However, it does provide sufficient evidence as an approach to improving
student achievement to warrant serious consideration by educators. Independent variables
such as: student attendance, staff development, lesson planning, parental involvement,
teacher innovation, teacher warmth, and teacher extroversion may be the ingredients
needed in' the recipe to enhance effective schools. Unlike the scientific community which
has been unable to prove conclusively that taking vitamin C on a regular basis wards off
colds. Yet millions of people drink orange juice for that very reason. Effective schools
may well be the orange juice or chicken soup needed for improving our schools student
achievement, parental involvement, staff development, teacher lesson planning, student
attendance, teacher innovation, teacher warmth, and teacher extroversion.
School effectiveness is directed at improving the learning of children. Educators
should capitalize on the momentum of school effectiveness, which, like the magic
feather, may be able to get the elephant we call public education soaring to new heights
of achievement.
Null Hypotheses
The following null hypotheses are explored in this study:
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HOI: There is no significant relationship between student achievement in reading and
parental involvement in a school.
H02: There is no significant relationship between student achievement in reading and
staff development in a school.
H03: There is no significant relationship between student achievement in reading and
teacher lesson planning in a school.
H04: There is no significant relationship between student achievement in reading and
student attendance in a school.
H05: There is no significant relationship between student achievement in
reading and teacher innovation.
H06: There is no significant relationship between student achievement in reading and
teacher warmth.
H07: There is no significant relationship between student achievement in reading and
teacher extroversion.
H08: There is no significant relationship between student achievement in math and
parental involvement in a school.
H09: There is no significant relationship between student achievement in math and
staff development in a school.
HO10:There is no significant relationship between student achievement in
math and teacher lesson planning in a school.
HOlliThere is no significant relationship between student achievement in math and
student attendance in a school.
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H012:There is no significant relationship between student achievement in math and
teacher innovation.
H013:There is no significant relationship between student achievement in math and
teacher warmth.
H014:There is no significant relationship between student achievement in math and
teacher extroversion.
Summary
This chapter supports the theoretical framework which is the foundation upon
which this research is conducted. All variables, independent and dependent, are defined
for clarity in this study. The model illustrated the relationship among the variables. The
five test hypotheses showed the range of the analysis. The following chapter discusses
the methodology and research design to be used in this study.
Success or failure in education ultimately rests with what happens in the individual
school building. Ron Edmonds (1979) said, "One of the tangible and indispensable
characteristics of effective schools is strong administrative leadership without which the
disparate elements of good schooling can be neither brought together nor held together."
Effective schools can serve as models for how to achieve a clear instructional
focus. Elements of a strong instructional focus are a strong sense of mission, an
emphasis on academic achievement, a common curriculum, focused teacher behaviors,
teacher teamwork, and an evaluation system that reflects the instructional focus.
Reflective of these domains are variables identified as parental involvement, staff
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development, teacher lesson planning, student attendance, teacher innovation, teacher
warmth, and teacher extroversion.
When little is expected, often little is taught, and even less is learned. Although
some students may be able to compensate for low expectations, most will come to see
themselves as they are seen - as the scholastically downtrodden.
High expectations are uplifting and empowering both to teachers and students.
Generating high expectations is easier when educators, principals, administrators,
teachers, and parents truly believe all children can learn. Most important, however, is
that teachers exhibit those behaviors through innovation, warmth, and extroversion
known to raise expectations. Then teachers behave as if all children can master the
curriculum, students rise to the expectation and achievement moves up. Establishing a
positive, safe, and orderly school culture will result in positive student outcomes.
Educators, administrators, principals, and teachers striving to have effective
schools must have active parent involvement. When parents are involved in the
educational process, they become contributors to four of the factors associated with
effective schools: setting high expectations, fostering school climate, providing
instructional focus, and even monitoring student achievement.
No formula exists to guarantee schools of excellence; it is bom of a persisting
commitment to do well and to do well by others; it develops from a blend of inspired
leadership, committed personnel, and adequate resources; it occurs as a result of
initiative, perseverance, faith, and pluck. It is reflected in variables such as student
attendance, staff development, teacher lesson planning, parental involvement, teacher
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innovation, teacher warmth, and teacher extroversion. Excellent educators,
administrators, teachers, and parents are confident of the past, undaunted by the present,




This study was conducted to examine the achievement of third grade students in
twenty elementary schools and to determine the relationship ofparental involvement, staff
development, teacher lesson planning, innovative instructional programs, and student
attendance and demographic variables. The research design used for this study is
correlational. According to Ary, Jacobs and Razavich (1985), a correlational study is
one of the subcategories of descriptive study. Correlative analysis deals with determining
the extent of relationship existing between variables.
Population
This study was conducted in a large metropolitan county where the twenty
elementary schools used in the study are located. These schools are situated within
twenty communities in this county. The population in these schools consists of certified
teachers who have met the local and state requirements.
The sample for this study consists of third grade parents, third grade teachers, and
third grade students in each of the selected schools. The schools £U'e located in the
southern district of the county. These schools are labeled A through T. Table 1
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indicates the number of teachers in the selected schools, and Table 2 indicates the student
population of the study.
At School A, there are 524 students enrolled. The innovative instructional
program in effect is a magnet school for foreign languages with focus on Spanish for
kindergarten through seventh grades. An average of 90% of third graders attend class
daily.
At School B, there are 673 students enrolled. The innovative instructional
program affecting third graders is a magnet school for writing and the performing arts
for grades kindergarten through seventh. An average of 87% of third graders attend
school daily.
At School C, there are 700 students. Innovative instructional programs are:
German for fourth through seventh grades daily for thirty minutes and a magnet school
for science and mathematics for grades kindergarten through seventh grades. Average
daily attendance for third graders is 94%.
At School D, there are 565 students enrolled. The innovative instructional
program at the school is a magnet program in computer technology for grades
kindergarten through seventh. Average daily attendance for third graders is 95%.
At School E, there are 612 students enrolled. No innovative instructional
programs are active; standard curricula are the regular programs. Average daily
attendance for third graders is 95%.
At School F, there are 997 students enrolled. No innovative instructional
programs are offered; standard curricula are the regular programs. Average daily
TABLE 1




































































































































attendance for third grade students is 96%.
At School G, there are 725 students. No innovative instructional programs are
offered. Average daily attendance for third grade students is 95%.
At School H, there are 321 students. No innovative instructional programs are
offered. Average daily attendance for third graders is 92%.
At School I, there are 607 students. No innovative instructional programs are
offered. Average daily attendance for third graders is 95%.
At School J, there are 605 students. Innovative instructional programs are:
YWCA daily after-school programs; Chapter I take home computer program; and
Integrated Learning Systems for third graders. Average daily attendance for third
graders is 89%.
AT School K, there are 521 students. The innovative instructional program is
French for third through fifth graders. Average daily attendance for third graders is
90%.
At School L, there are 480 students. No innovative programs are offered.
Average daily attendance for third graders is 86%.
At School M, there are 470 students. The innovative instructional program is the
four year old through kindergarten program. Average daily attendance for third graders
is 88%.
At School N, there are 699 students. No innovative instructional programs are
offered. Average daily attendance of third graders is 89%.
At School O, there are 1087 students. No innovative instructional programs are
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offered. Average daily attendance for third graders is 96%.
At School P, there are 656 students enrolled. The innovative instructional
program offered is the third through fifth grade daily French. Average daily attendance
for third graders is 97%.
At School Q, there are 804 students enrolled. No innovative instructional
programs are offered. Average daily attendance of third graders is 97%.
At School R, there are 1008 students enrolled. The innovative instructional
programs offered are: a magnet school in science and mathematics and French for
grades fourth through seventh. Average daily attendance for third graders is 98%.
At School S, there are 460 students enrolled. No innovative instructional
programs are offered. Average daily attendance for third graders is 92%.
Finally, at School T, there are 621 students enrolled. No innovative instructional
programs are offered. Average daily attendance for third graders is 90%.
Tnstrumentation
Eight major variables are examined in this research. For needs requirements in
this study, a teacher interview guide and lesson plans rating scale are used for gathering
information. Two instruments are constructed for securing information regarding the
variables of parental involvement, staff development, and teacher lesson planning.
Moreover, a survey was made of parental involvement, student attendance, and student
achievement on the GCRT in each school. Student attendance information is gathered
from review of attendance data of third grade teachers. The first tool for data gathering
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is the Parental Involvement Survey.
Parental Involvement Survey
The Parental Involvement Survey instrument was conceptualized by the writer to
survey three demographic variables: the percentage of parents belonging to Parent
Teacher Association (PTA), the average percentage of parents in attendance at parent
organization meetings and/or visitation days, and the percentage of third grade parents
attending meetings in special projects or parent organization meetings.
Lesson Plan Ratine Scale
The Lesson Plan Rating Scale is writer developed. Administrators and lead
teachers were asked to rate lesson plans of third grade teachers in selected schools.
There are seven questions on the instrument. The rating scale for respondents is:
excellent = 4, good = 3, fair = 2, poor = 1, and insufficient = 0.
For the purpose of this study the Lesson Plan Rating Scale consisted of seven
evaluative items. The criteria established to measure Lesson Plans recognized 4 as
excellent, 3 good, 2 fair, 1 poor, and 0 as insufficient (not possessing the essential
elements for lesson plans).
Teachers, like students, have different learning styles. Therefore, it would be
difficult for all to produce plans that conform to the same format. However, in order to
derive maximum benefits from planning, teachers should include five essential elements
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LESSON PLANS RATING SCALE
RATING SCALE:
4 3 2 1
EXCELLENT GOOD FAIR POOR
1. Lesson plans are written in behavioral terms.
2. Lesson plans state a specific content area.
3. Lesson plans follow an established format.
4. Lesson plans have an objective.
5. Lesson plans have an evaluation.
6. Lesson plans have a method or procedure to follow.




in all lesson plans: (1) objectives, (2) content, (3) niethod(s), (4) materials and
resources, and (5) evaluation. These elements were the criteria for determining the rating
scale for each lesson plan.
Objectives
Lesson plans should include specific observable or measurable objectives which
specify what the learner is expected to be able to do and how well he or she is expected
to perform. The objectives must be consistent with the ones stated in the designated
course guides.
Content
Lesson plans should also include content which is the knowledge, skills, process,
and attitudes that are selected, organized, and then presented through varied teaching
methods. In selecting content, the teacher should consider the specific characteristics of
the students as a class and of students as individuals.
Methods
The third element of lesson plans is methods - the strategies used by the teacher
in presenting the material. Included are such suggestions as lecture, discussion,
worksheets, guest speakers, group work, field trips, and films. Methods should include
alternative plans, remediation procedures, and enrichment activities.
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Materials and Resources
The fourth element of lesson plans is materials and resources - the supplies, tools,
people, or places for teaching the content. A variety of these materials and resources
should be used in order to accommodate different learning sytles. Teachers should always
preview materials and check them for availability, appropriateness, and clarity. Also,
teachers should be thoroughly familiar with speakers’ presentations.
Evaluation
Finally, lesson plans should include procedures for assessing students’
achievement of the objectives. The evaluation component of the lesson plan does not have
to take the form of a quiz, checklist, homework assignment, or other paper and pencil
activity. Evaluation may be a teacher’s assessment (formal or informal), a completed
project, or a finished product.
Tuckman Teacher Feedback Questionnaire
The Tuckman Teacher Feedback Questionnaire is a writer adaptation of the Bruce
W. Tuckman model instrument for research in education. On a scale of 1 through 7, 1
being the highest, teachers rate their classroom teaching from a list of adjective pairs and
choose that number desired to represent themselves.
The Tuckman Teacher Feedback Questionnaire provided the researcher with data
which measured attitudes toward some concept on a general, evaluative factor.
Judgments on a semantic differential were quantified on a one-to-seven scale with seven
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representing the most positive judgement. Adjective pairs were listed in both directions
in order to minimize response bias.
Responses to the Teacher Feedback Questionnaire were scored using the following
formula:
Item Scoring
1. A number 7-6-5-4-3-2-1, value was assigned to each of the positively
stated items. The scale was reversed for the negative items.
2. The number value for the each pair was determined according to the
response.
3. The score for each variable was then computed from the sum of the items
measuring that variable.
The following are the items that measure each variable:
I. Teacher Innovation
Items 1, 5, 7, 10, 13
II. Teacher Warmth
Items 2, 3, 4, 8, 9, 11, 15
in. Teacher Extroversion
Item 6, 12, 14, 16, 17, 18, 19, 20, 21
Teacher Interview Guide
The Teacher Interview Guide was developed by the writer for use when
conferring with third grade teachers. Inquiries were made in regard to the following:
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educational background, degree, and training; training-voluntaryor involuntary; longevity
at assigned site; experience at other sites; and parental attendance at PTA meetings
and/or conference day. This instrument indicates teacher job satisfaction in the
workplace.
Student Attendance Survey
School system records of attendance were reviewed and tallied to obtain
information regarding third grade attendance in targeted schools. Records are generally
accessible to researchers for documented information.
Procedures for Data Collection
Having selected a topic, the researcher secured permission to proceed with the
research from the Department of Educational Leadership. The next step was to write
letters to the superintendent. Moreover, request for permission was made for teacher
participation as well as securing assistance from the principal in administering, collecting,
and returning the questionnaires to the researcher. The names of teachers, taken from
a school roster, were placed on each school mail envelope; however, teachers were
aware that their names will not be published. Each questionnaire was coded so that
information from selected school participation could be monitored. These envelopes
were given to the principals, who, in turn, gave them to each teacher to be answered,
after which the principal kept the envelope containing the completed questionnaire. After
the completed instruments were retrieved by the researcher, participants’ classroom
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records (lesson plans) for the school years 1990 and 1991 were secured from the selected
schools and the central office to correlate with gathered data.
Statistical Treatment of Data
Testing of the proposed relationship of the variables was executed by using the
Pearson R Correlational Analysis. The statistical technique allows the researcher to
measure the relationship between sets of data obtained from the samples, or between data
from samples where individuals in the samples have been matched on some basis.
Hinkle (1982) produced a formula for correlation coefficient, showing that a
substantially high positive or negative correlation came from a positive +.90 to +1.00
or a negative -.90 to -1.00. A .70 to .90 demonstrated a high positive correlation while
a -.70 to .90 represented a high negative correlation.
These data show that for every increase in score value on one variable, there is
a corresponding increase on the other variable. For every pair of scores in the data, a
conclusion can be made that the relationship between mathematics scores and reading
scores is perfect. In statistical terms, and for the purpose of this study, this particular
relationship can be called a perfect positive correlation. It is perfect because the amount
of increase in a score on one variable is exactly proportional to the amount of increase
in the score on the corresponding variable, with no exception. It is called positive
because an increase in a score on one variable is associated with an increase in the score
on the corresponding variable.
A perfect negative correlation is possible because the two variables are inversely
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related; that is, an increase in a score on one variable is associated with a decrease in the
score on the corresponding variable. The coefficiency of correlation for the perfect
positive correlation shown is r = 1.00. The coefficient for the perfect negative
correlation is r = 1.00. These are the maximum values for r.
With the use of Pearson Product-Moment Correlation, the degree of relationship
between the variables in the study is expected to.be obtained. Not only does this type
of analysis measure the linear relationship between two variables, but it also is enhanced
by the correlational coefficient which outlines the strength of the relationship.
Correlation coefficients range from positive to negative (+1.0 to -1.0). A positive
correlation results in a perfect positive correlation.
The data was also subjected to multiple regression analysis in order to determine
the impact of each independent variable upon the dependent variable. This statistical
index will further describe the degree of relationship between the variables.
Limitations of the Study
This study is limited to the following:
1. Twenty elementary schools in a large urban area.
2. Parents of third grade students in schools selected.
3. Teachers of third grade students in schools selected.
4. Innovative instructional programs in selected schools.
5. Third grade students in selected schools.
6. Self rating by teachers used for data collection on Tuckman Questionnaire
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Summary
Chapter IV introduced the research design, a description of the population used
in the study, the instrumentation, procedures for data collection, the statistical treatment
of the collected data, limitations of the study and summary. The population included 82
teachers from twenty elementary schools containing students from kindergarten and first
through seventh grades, in a large metropolitan county. Data are collected by using
writer developed instruments for survey and information gathering, as well as the
Tuckman Teacher Feedback Questionnaire.
CHAPTER V
ANALYSIS OF THE DATA
Introduction
The purpose of this study was to examine student achievement of third grade
students among twenty elementary schools and to determine whether the achievement of
students is related to parental involvement, staff development, teacher lesson planning,
and student attendance within the school.
The data suggest, as indicated in the correlation noticed, that such variables as
parental involvement, staff development, teacher lesson planning, student attendance,
teacher innovation, teacher warmth, and teacher extroversion are all significantly related
to student achievement in reading and mathematics. A breakdown of the data will be
presented as a background to explain the relationship between the dependent and
independent variables.
This chapter provides a description of the statistical analyses utilized to test the
hypotheses which were generated from the research questions. A discussion of the
statistical analyses utilized in this study and the data in order of hypotheses’ results will
be presented.
The statistical operation used in analyzing the data was the Statistical Package
S1910W JOB07902 (1992). The data were analyzed by correlation techniques in order
to test the hypotheses. A Pearson R Correlation was used to test the hypotheses. A




The Pearson Product-Moment Correlation was utilized to determine the degree
of correlation between the dependent variables and the independent variables. For each
relationship the sample N, means x, Pearson r, and Probability P are given. The data
obtained indicates that significant relationships exist at the .05 level of significance.
Finally, multiple regression analysis summarizes and quantified relationships
between the dependent variables which are reading and mathematics achievement and the
independent variables parental involvement, staff development, teacher lesson planning,
student attendance, teacher innovation, teacher warmth, and teacher extroversion.
In the regression analysis, reading achievement and mathematics achievement are
the dependent variables and all other variables are the independent variables. It was
intended to determine the order in which reading achievement and mathematics
achievement are predicted by parental involvement, staff development, teacher lesson
planning, student attendance, teacher innovation, teacher warmth, and teacher
extroversion.
Data With Respect To The Hypotheses
The null hypotheses with respect to the dependent and independent variables stated
for statistical examination:
HOI: There is no significant relationship between student achievement in reading and
parental involvement in a school.
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H02: There is no significant relationship between student achievement in reading and
staff development in a school.
H03: There is no significant relationship between student achievement in reading and
teacher lesson planning in a school.
H04: There is no significant relationship between student achievement in reading and
student attendance in a school.
H05: There is no significant relationship between student achievement in reading and
teacher innovation.
H06: There is no significant relationship between student achievement in reading and
teacher warmth.
HOT: There is no significant relationship between student achievement in reading and
teacher extroversion.
H08: There is no significant relationship between student achievement in math and
parental involvement in a school.
H09: There is no significant relationship between student achievement in math and staff
development in a school.
HO10: There is no significant relationship between student achievement in math and
teacher lesson planning in a school.
HOll: There is no significant relationship between student achievement in math and
student attendance in a school.
HO12: There is no significant relationship between student achievement in math and
teacher innovation.
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HO13: There is no significant relationship between student achievement in math and
teacher warmth.
H014: There is no significant relationship between student achievement in math and
teacher extroversion.
It is the purpose of this research to show a correlation between variables and to
determine whether the impact is of significance to this study. By discovering the
relationship between variables, suggestions can be made to implement and improve
achievement in designated schools. These findings and relationships may become of
paramount importance in the educational arena.
The statistical techniques presented describe random sampling of twenty schools.
In each case, each datum represents findings using random sampling distribution which
was appropriate for that statistic. These statistical techniques will allow the researcher
to determine the relationship between data obtained from random sampling.
In this study, the researcher is looking for the relationship of designated school
factors to student achievement. For the purpose of this study the investigator has set the
level of significance at .05. This means that the null hypothesis will be rejected if the
estimated probability of the observed relationship’s being a chance occurrence is five in
a hundred. At the .05 level of significance the observed ratio will be .444.
The correlation coefficient to test hypotheses 1-7 between the independent
variables and reading are placed on Table 3.
TABLE 3








STAFF DEVELOPMENT 49.60 2.315690 -0.34040
LESSON PLANS 2.65 .04769 .58556









Hypothesis 1, which states that there is no significant relationship between student
achievement in reading and parental involvement in a school, is rejected because the
correlation coefficient of 0.59361 is significant at .05 level.
Hypothesis 2, which states that there is no significant relationship between student
achievement in reading and staff development in a school, is accepted because the
correlation coefficient of -0.34040 is not significant at the .05 level.
Hypothesis 3, which states that there is no relationship between student
achievement in reading and teacher lesson planning in a school, is rejected because the
correlation coefficient of 0.58556 is significant at .05 level.
Hypothesis 4, which states that there is no relationship between student
achievement in reading and student attendance in a school, is accepted because the
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correlation coefficient of 0,20216 is not significant at .05 level.
Hypothesis 5, which states that there is no relationship between student
achievement in reading and teacher innovation in a school, is accepted because the
correlation coefficient of 0.06621 is not significant at .05 level.
Hypothesis 6, which states that there is no relationship between student
achievement in reading and teacher warmth in a school, is accepted because the
correlation coefficient of 0.17053 is not significant at .05 level.
Hypothesis 7, which states that there is no relationship between student
achievement in reading and teacher extroversion in a, school is accepted because the
correlation coefficient of .17918 is not significant at .05 level.
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The correlation coefficient to test hypothesis 8-14 between the independent
variables and mathematics are placed on Table 4.
TABLE 4







STAFF DEVELOPMENT 49.60 2.315690 -0.48370
LESSON PLANS 2.65 .04769 .45646









Hypothesis 8, which states that there is no significant relationship between student
achievement in mathematics and parental involvement in a school, is accepted because
the correlation coefficient of 0.37704 is not significant at .05 level.
Hypothesis 9, which states that there is no significant relationship between student
achievement in mathematics and staff development in a school, is rejected because the
correlation coefficient of -0.48370 is significant at the .05 level.
Hypothesis 10, which states that there is no relationship between student
achievement in mathematics and teacher lesson planning in a school, is rejected because
the correlation coefficient of 0.45646 is significant at .05 level.
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Hypothesis 11, which states that there is no relationship between student
achievement in mathematics student attendance in a school, is accepted because the
correlation coefficient of 0.13587 is not significant at .05 level.
Hypothesis 12, which states that there is no relationship between student
achievement in mathematics and teacher innovation in a school, is accepted because the
correlation coefficient of -0.12190 is not significant at .05 level.
Hypothesis 13, which states that there is no relationship between student
achievement in mathematics and teacher warmth in a school, is accepted because the
correlation coefficient of .08320 is not significant at .05 level.
Hypothesis 14, which states that there is no relationship between student
achievement in mathematics and teacher extroversion in a school, is accepted because the
correlation coefficient of 0.12839 is not significant at .05 level.
Results of the Regression Analysis
The data were further subjected to a multiple regression analysis to determine how
much influence each independent variable impacted on the dependent variables. These
variables are parental involvement, staff development, teacher lesson planning, student
attendance, teacher innovation, teacher warmth, and teacher extroversion.
From Table 5 the RSQ Change indicated that parental involvement had the
strongest impact upon reading achievement accounting for 35% of variation in reading.
Further analysis of the multiple regression indicated teacher innovation and lesson
planning account for 12% each of reading achievement. The other variables staff
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development and student attendance are negligible. However all variables taken together
have accounted for 68% of variation in reading achievement. The Beta Weights support
the RSQ Change showing parental involvement, lesson planning, and teacher innovation
as the most powerful prediction of reading achievement.
From Table 6 the regression analysis for mathematics achievement indicated
through the RSQ Change that staff development had the most powerful influence. This
variable accounted for 23% variation in mathematics achievement. The next most
powerful variable was lesson planning accounting for 14% variation in mathematics
achievement. Teacher innovation accounted for 5% and parental involvement 3.5%
variation in mathematics achievement. Student attendance and teacher warmth
contributed much less variation in mathematics achievement. These variables together
account for 47% of variation in mathematics achievement. The Beta Weight indicates
that lesson planning and teacher innovation were the two most powerful influences upon
mathematics achievement.
The regression found that parental involvement, teacher innovation, and lesson
planning were predictors of reading achievement. Staff development, lesson planning,
and teacher innovation were strong predictors of mathematics achievement.
The Pearson R correlation found a significant relationship to parental involvement
and teacher lesson planning in reading achievement. Staff development and teacher
lesson planning correlated significantly in mathematics achievement.
The Pearson R correlation and the regression analysis indicated a strong
relationship in parental involvement in reading achievement, while on the other hand.
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both indicated minimum contribution to mathematics achievement. Teacher lesson
planning was a strong predictor in reading achievement and mathematics achievement on
the Pearson R and the regression analysis. In mathematics achievement, staff
development was significant on both the Pearson R and the regression analysis, but made
little contribution to reading achievement. The Pearson R correlation did not find a
significant relationship with teacher innovation, however, the regression analysis found
that teacher innovation made a strong contribution to reading achievement but not to
mathematics achievement.
TABLE 5










0.59361 0.35238 0.35238 0.59361 0.2621356 0.60099
LESSON
PLANS
0.69083 0.47725 0.12487 0.58556 6.189502 0.72486
TEACHER
INNOVAT
0.77669 0.60325 0.12601 0.06621 -3.489300 -0.83395
TEACHER
WARMTH
0.79233 0.62778 0.02453 0.17053 1.785191 0.46543
TEACHER
EXTROV




0.82571 0.68180 0.01907 -0.34036 0.3317446D-01 0.18862
STUDENT
ATTEND
0.82741 0.68461 0.00281 0.20216 -0.7363889D-01 -0.07000
CONSTANT 198.2137



















0.48375 0.23401 0.23401 -0.48375 -0.2922594D-01 -0.15230
LESSON
PLANS
0.61709 0.38080 0.14679 0.45646 4.988142 0.53539
TEACHER
INNOVAT
0.65860 0.43375 0.05295 -0.12195 -1.896009 -0.41531
PARENTAL
INVOLVE
0.68520 0.46949 0.03574 0.37704 0.1396007 0.29334
STUDENT
ATTEND
0.68704 0.47202 0.00253 0.13587 -0.8115282D-01 -0.07070
TEACHER
WARMTH
0.68737 0.47247 0.00045 -0.08318 -0.1395973 -0.03336
CONSTANT 203.9377







The purpose of this study was to examine student achievement of third grade
students among twenty elementary schools and to determine whether the achievement of
students is related to parental involvement, staff development, teacher lesson planning,
and student attendance within the school. This chapter presented the statistical analysis
of the data with respect to the relationship between parental involvement, staff
development, teacher lesson planning, student attendance, teacher innovation, teacher
warmth, and teacher extroversion to reading and mathematics achievement.
Of the 14 hypotheses that were examined, four were rejected while ten were
accepted. The dependent variables were achievement in reading and achievement in
mathematics. The independent variables are parental involvement, staff development,
lesson plans, innovative instructional programs, student attendance, teacher innovation,
teacher warmth, and teacher extroversion. A breakdown of the data presented a
background and explained the relationship between the dependent and independent
variables with a regression analysis.
CHAPTER VI
FINDINGS, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
Introduction
This chapter presents the findings of the study. A summary is discussed, and
conclusions are drawn by the researcher. Possible implications for future research are
also reported. Recommendations that may be implemented by local schools are
presented.
Findings of the Study
The findings of this study emanate from the hypotheses stated in Chapter V.
However, information gleaned from Pearson R Correlation, the item responses, the
general responses, questionnaire and the multiple regression analysis provide important
dimensions beyond the correlation data. The regression found that parental involvement
was the predictor of mathematics achievement. Teacher innovation was a strong
predictor of reading achievement.
The Pearson R correlation found a significant relationship to parental involvement
and teacher lesson planning in reading achievement. Staff development and teacher
lesson planning correlated significantly in mathematics achievement.
After investigating the relationship of parental involvement and designated school
factors to third grade student achievement in reading and mathematics in selected
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elementary schools, the following relationships were found.
1. In the area of reading, there was no significant relationship between student
achievement in reading and staff development, student attendance, teacher
innovation, teacher warmth and teacher extroversion. In the area ofmathematics,
there was no significant relationship between student achievement in mathematics
and parental involvement, student attendance, teacher innovation, teacher warmth,
and teacher extroversion.
2. Significant relationships were found between student achievement in reading and
parental involvement and teacher lesson planning, and between student
achievement in mathematics and staff development, and teacher lesson planning.
Multiple Regression Analysis
The predictive features of multiple regression analysis (MRA) was utilized to
determine what factors had the most influence in reading and mathematics achievement
among randomly selected elementary schools. It was found that parental involvement,
lesson planning, and teacher innovation reflective of reading achievement were dominant
factors. It was found that staff development, lesson planning, teacher innovation, and
pzu'ental involvement reflective of mathematics achievement were dominant factors.
Conclusions
From the findings it can be concluded that achievement in reading and
mathematics can be improved by manipulating such variables as parental involvement.
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lesson planning, staff development, and teacher innovation. If the administrators,
instructional coordinators, principals, teachers, and school systems are attentive to these
variables, there may be a significant impact on student achievement in reading and
mathematics.
Implications
Research findings stated that parental involvement in reading and mathematics
may help children learn more effectively. Teachers who are successful at involving
parents in their children’s schoolwork are successful because the teachers work at it.
Teachers who plan lessons demonstrating established criteria reflective of the core
curriculum enhance their instructional practices and escalate academic achievement in
reading. Teachers who plan lessons reflective of the core curriculum acknowledge that
instruction flourishes when goals are developed that emphasize student achievement.
From the research findings and regression analysis, implications for school
systems, administrators, principals, teachers, and parents suggest attention to parental
involvement in reading and mathematics achievement, lesson planning in reading and
mathematics achievement, teacher innovation in reading and mathematics as well as staff
development in mathematics. Variables such as the ones stated relating to reading and
mathematics achievement are the foundation of effective schools. In effective schools,
these variables help to reinforce all components of the curriculum. Teachers coordinate
lesson planning so that they are balanced. Parents know what the lesson expectations are
and how these lessons relate to classwork.
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The American Association of School Administrators (1983) acknowledges that
instruction goes beyond what student should learn, promoting and arranging staff
development, programs, materials and other resources into a configuration to promote
learning, and making appropriate adjustments based on assessment of the results,
Teacher innovation philosophies and practices have a foundation which school systems,
administrators, principals, teachers, and parents should embrace. Practical application
implemented stress an instructional system with decisions centered on achievement of
predetermined educational goals. Teacher implement their own instructional system on
a daily basis.
Henderson (1987) stated the more parental involvement, the higher the student
achievement. Administrators, principals, school systems, educators, and teachers striving
for academic achievement in reading and mathematics must have active parental
involvement.
Parental Involvement
Parents are their children’s first and most influential teachers. What parents do
to help their children learn is more important to academic success and achievement than
what they are taught in the classroom.
Parents can do many things at school to help their children succeed in the
achievement of reading. Parental involvement should entail those activities and
experiences which promote discussion, explaining or problem solving. This may be done
through daily conversations, household routines, attention to school matters, and parents’
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affectionate concerns for their children’s progress and achievement.
Parental involvement in reading and mathematics can improve students’ chances
for success by emphasizing the importance of education, hard work, and responsibility.
Students and their parents are important factors in predicting academic success and
fostering greater student achievement.
Parental involvement helps students learn more effectively. Teachers,
administrators, principals, and other faculty members who are successful at involving
parents in their children’s schoolwork are successful because they work at it.
Parental involvement in reading and mathematics should entail guidance and ideas
from teachers, parent-teacher conferences, as well as school open houses to involve
parents. Teachers, administrators, principals, and other staff who are successful at
promoting parental involvement initiate active participation in the early grades.
Lesson Planning
Lesson planning in the content areas of reading and mathematics that implements
strategies such as objectives, content, methods, materials and resources, and evaluation
actively encourages learning, which contributes strongly to student achievement.
Teachers must not only know the lesson they teach, they must also be effective at
planning and implementing these lessons.
Effective lesson planning keeps students continuously and actively engaged.
Findings suggested from this research in reference to lesson planning which would
promote achievement in reading and mathematics recognized that planning objectives.
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content, methods, material and resources, and evaluation may enhance the learning of the
material at hand.
Regulating learning activities through various methods, materials and resources
helps to sequence course content so knowledge builds on itself. Pacing instruction so
students are prepared and assisting in monitoring success rates is vital so that all students
stay productively engaged and academically focused.
When lesson plans carry out functions which consist of objectives, content,
methods and materials, and evaluation successfully and supplements these factors with
well-designed curriculum and well-managed innovative programs, they can achieve
academic excellence and three other important goals:
- They capture students’ attention.
- They make the best use of available learning time.
- They encourage academic achievement.
Staff Development
Staff development should offer a need to plan and implement professional
development for teachers. In doing so, it is important to build on the experiences of the
teachers, their teaching patterns and needs for change throughout their careers. Staff
development should offer a way to view the changes that teachers experience. By
analyzing the environmental influences, planners of staff development can determine
motivations for certain actions that may lead to improved academic excellence.
Other implications for staff development suggest that professional growth and staff
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development require a comprehensive approach. While specific skill-building approaches
are appropriate at certain points in a teacher’s career, there is a need to go beyond this
approach and to consider the personal and organizational influences that my have an
impact on teacher performance.
Traditional inservice activities that emphasize improved teaching skills are
appropriate for staff development. The concept of staff development should be broadened
to include concerns for the personal needs and problems of teachers. Organizational
policies should be established through staff development to provide support for teachers
at various stages of the teacher’s career cycle. Approaches to staff development and
professional growth should emphasize personalized, individualized support systems.
Models for such approaches are found in Sergiovanni (1983), Herzberg (1987), and
Glickman (1981).
Staffdevelopment should reflect a supportive, nurturing, reinforcing environment
that assists teachers in the pursuit of a rewarding, positive career progression.
Administrators, school systems, planners, and providers of teacher inservices should
offer staff development that meets the needs of teachers. Therefore staff development
should provide programs which are structured and foster improvement. Staffdevelopment
is a need to plan and implement professional development programs that view teachers
as individuals who desire the best for all students. It is important to build on the
experiences of teachers and remember that learning patterns and needs change throughout
their careers.
If the teaching profession is to attract better candidates and keep the best teachers.
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it is imperative that their professional needs are examined and provided for throughout
their careers. Research suggests that professional growth and staff development require
a comprehensive approach. While specific skill-building approaches are appropriate at
certain points in a teacher’s career, there is a need to go beyond this approach and to
consider the personal and organizational influences that can have an impact on teacher
performance.
Teacher Innovation
Teacher innovation in reading and mathematics achievement evolves around the
tone the teacher establishes, goals/objectives set, expectations, and learning atmosphere.
Teacher expectations and learning atmosphere have been confirmed by school
effectiveness research. Effective teachers who promote innovation are the center of
curriculur and instructional improvements within their schools.
Effective teachers who exemplify innovation are "good teachers" in a general
sense. They are strong instructional teachers with a compelling purpose. They are
convinced that it is their destiny to get students reading as well as doing mathematics.
Each accomplishment towards mastering a skill in reading or an objective in mathematics
spurs them on to higher peaks. Their innovations challenge others to climb the same
peaks and bask in the sunlight of success and academic achievement. David Squires,
William Huitt, and John Segars (1984) in reviewing the research on teachers associated
with student achievement concluded: "Our review of the research on effective
classrooms indicates that teachers can have an impact on student achievement."
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Teacher innovation employs these strategies that promote planning, managing and
instructing in ways that keep students involved and successfully covering appropriate
content. Teacher innovation has resulted in dramatic improvements in student
achievement in reading and mathematics.
Teacher innovation are uplifting and empowering both to teachers and students.
Generating teacher innovation is easier when educators, administrators, principals, and
school systems believe all students can learn. Most important, however, is that teacher
innovation exhibit those traits known to raise achievement in reading and mathematics.
When teacher innovation flourishes students master the curriculum, students expectations
and achievement escalates in reading and mathematics.
Recommendations
Parental Involvement
Student achievement in reading and mathematics and parental involvement should
be the target of concern for teachers, principals, administrators and school systems.
Parental involvement consist of participation of parents in Parent Teacher Association,
parent meetings, and parent conferences. Recommendations are:
1. Implementation of programs that involve active participation of parents
throughout the school year.




Teacher lesson plans are procedures determined and selected by teachers to direct
lesson and learning from system and school objectives into the classroom. The impact
which student achievement in reading and mathematics and teacher lesson planning has
in schools should be the focus of attention for principals, instructional coordinators,
curriculum specialists, lead teachers and classroom teachers. It is recommended that
they:
1. Require sequential activities and appropriate assignments reflective of the
lesson planning.
2. Review and monitor objectives, content, methods, materials and resources
and evaluation of teacher lesson planning.
Staff Development
Staff development is inservice training received by teachers to increase classroom
instruction which is measured in terms of voluntary or involuntary participation or
attendance at staff development sessions. The impact which student achievement in
mathematics and staff development in schools may need the attention of principals,
administrators, and county level personnel. It is recommended that they:
1. Provide opportunities for teachers to engage in staff development which
could have a positive effect upon achievement.




Teacher innovation is the extent to which a teacher is able to generate new ways
of doing things or to seek new ways to creatively deal with educational problems and
opportunities. The impact which student achievement in reading and mathematics and
teacher innovation has in schools should be the focus of attention for principals,
instructional coordinators, curriculum specialists, lead teachers, classroom teachers,
educators, and school systems. It is recommended that they:
1. Encourage teachers to attend staff development inservices which are
thought provoking, creative, and imaginative.
2. Design staff development inservices which are innovative, experimental,
and adventurous to ensure active partcipation.
General Summary
A Nation At Risk is not a new or imaginative approach to education reform;
rather it represents a restatement of a theme that has surfaced regularly in twentieth-
century American thought. Former Secretary of Education Terrel Bell’s National
Commission on Excellence In Education suggested in 1983 an appeal to conventional
wisdom to education. Serious attention must be given to this report that characterizes
schools as mediocre and that demands in the interest of economic survival that schools
focus exclusively on academic excellence.
This report suggests encouraging and expanding current pluralistic efforts on
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behalf of all students. In doing so, educational leaders should explore a variety of reform
approaches and remember that excellence cannot be mandated from outside; it must be
developed from within. It must involve changes in the organizational structure of the
school and in the transactions between parents, teachers, administrators, school systems,
and students.
Teachers, administrators, school systems, and educators striving for effective
schools must have an active parental involvement, adequate lesson planning, innovative
instructional programs and staff development. When parents are involved in the
educational process, they become contributors to four of the factors associated with
effective schools: setting high expectations, fostering positive school climate, providing
instructional focus, and monitoring student achievement. Effective school researchers and
practitioners have added parental involvement as a factor associated with effective
schools. Parents and teachers are the individuals with the most direct and profound
impact on what children do or do not learn. Parents are their children’s first and most
influential teachers. What parents do to help their children learn is more important to
academic success than anything else in the child’s schooling. School systems,
administrators, and teachers should remember that parental involvement helps students
learn more effectively.
By providing innovative instructional programs schools take students through
learning steps systematically, helping them see both the purpose and the result of each
step. When correlated to adequate lesson plans, teachers communicate positive
expectations for improvement and reinforce previous knowledge to present applications.
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In this way, students leam not only a lesson’s content, but also a method for learning that
content. The criteria established in adequate lesson planning insures the basic components
of instruction, which are:
setting objectives for students and making sure they understand those objectives,
presenting a sequence of well-organized assignments,
giving students clear, concise explanations and illustrations of the subject matter,
asking questions to see if the students understand the work, and
giving students frequent opportunities to practice what they have learned.
To make the most of what students leam from the content areas, teachers need to give
the same care to preparing lesson plans as they give to instruction. When teachers treat
lesson plans as an integral part of instruction, academic excellence and achievement
flourish.
Schools that encourage academic achievement and excellence focus on the
importance of active participation with parents, students, teachers, administrators and
school system staff. Principals work with teachers, students, parents, and community
members to develop variables such as parental involvement, lesson planning, innovative
instructional programs and staff development to foster the school’s learning environment.
Once established and in place, these variables are an integral part of the learning
environment and become a durable part of the school’s tradition.
The variables described are more like the ones that Godlad, Sizer, and Boyer
depicted as factors which schools of excellence are built upon. These variables have
many of the same characteristics found in schools with good discipline, achieving
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students, high staff morale, and public confidence. Administrators, principals, teachers,
and parents who want to have excellent schools will have to work with their staffs, their
students, and their communities to implement these characteristics.
The research obtained in this study of twenty randomly selected elementary
schools has provided administrators, teachers, parents, and students the need to work
together in the pursuit of excellence. The basic lesson from these excursions is that there
is no "best" way to produce excellence in schools. Administrators, educators, teachers,
and parents must responsible, because achieving excellence ultimately depends on
individual’s willingness to take action-often in the face of adversity and with little outside
support.
The central issue in education today is reaffirming the social contract that
guarantees every child a comprehensive education. The variables identified in this
research enables personal achievement, fulfillment, and contribute to a productive and
peaceful society. Any school that is serious about excellence in education will give its
children the best it can. Any administrator, principal, teacher, and parent will advocate
and promote excellence which guarantees that every child learns. In doing so, remember
that the window of opportunity is always open.
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APPENDIX A
LETTER OF PERMISSION TO CONDUCT RESEARCH
DeKalbCountySchoolSystem
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Edward L. Boule, Sr
Research Project
This letter serves as permission for you to conduct your research
project In the DeKalb School District.
As you know, our major focus In the school system Is to raise the
level of student achievement, 'therefore, you are expected to
adhere to the following criteria:
1. There must be an anonymity of the school system personnel
that may be used In the research.
2. You cannot Interfere nor take away ariy Instructional time
of students and teachers.
3. A completed copy of the results should be filed with my
office.
You will be under the direction of Dr. Vivian McMillan, Testing
Department. When you are ready to begin your research, please
contact Dr. McMillan at 297-2317.
If I may be of further help, please let me know.
ELB:ocb
Copy to Dr. McMillan
Mrs. Louise Whittaker
THE SCHOOL CANNOTUVEAPART FROM THE COMMUNHY
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APPENDIX B
LETTER TO COMMITTEE MEMBERS
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MEMO TO: COMMITTEE MEMBERS
FROM; JENNELLE BRADY
DATE: FEBRUARY 21, 1992
REFERENCE; PROPOSAL
Would you please serve as a committee member for my Proposal? In the next few days,
you will be receiving my Proposal. Ample time will be given for you to review it. You
will be advised in advance of the date for the Oral Proposal. Please serve on this
committee.
Thank you for your consideration.
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Dear Sir or Madam:
Several schools in the DeKalb County School System have been randomly selected for
a research survey. The topic of the research is:
The Relationship Of Parental Involvement
And Designated School Factors To Third Grade
Student Achievement In Selected Elementary Schools
The initial step before preceding with this research was a discussion with Dr. Robert
Freeman, Superintendent. Afterwards, I was directed to contact Dr. Vivian McMillian
for consultation and advisement. A letter of approval has been given with
acknowlegement from her office.
Enclosed, you will find an abstract, vita and permission to conduct this research.
Careful scrutiny will be adhered to in reference to all research gathered. This will be
reflective of the philosophy and goals of the DeKalb County School System.
Your understanding, cooperation and assistance will be greatly appreciated.
Respectfully yours.










Dear Sir or Madam:
I am a doctoral candidate at Clark Atlanta University. At the present time, I am in the
process of completing writing of my research proposal and dissertation. Several survey
questionnaires must be circulated to complete my study.
This letter is to request permission to survey third grade teachers, administrative staff and
parents at your school. Your cooperation, assistance and understanding would be greatly
appreciated.




Chapter I Compensatory Lead Teacher
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The Effective School Literature as a Theoretical Framework
Independent Variables Dependent Variables
Parental Involvement
Staff Development






CRITERION REFERENCED TEST SCORES FOR






YEAR - 1990 YEAR - 1991
SCALE SCORE SCALE SCORE % PASSING
R/M
A 201/197 81/85 206/199 92/85
6 206/201 94/91 212/202 95/92
C 210/208 90/90 212/211 96/97
D 200/200 90/90 204/198 92/91
E 217/217 98/98 210/205 97/93
F 217/217 98/98 210/202 97/93
G 203/201 91/91 206/202 94/93
H 210/209 91/91 223/213 95/94
I 207/205 87/74 204/200 91/90
J 199/197 82/61 202/196 94/86
K 208/205 95/95 211/217 94/95
L 204/203 98/95 211/217 92/92
M 210/209 90/79 207/203 98/94
N 213/207 90/79 207/203 90/78
0 208/209 98/96 217/201 98/96
P 219/213 92/89 207/202 96/89
Q 219/217 87/84 204/199 92/83
R 208/203 87/84 213/210 92/83
S 202/207 85/80 211/206 97/96
T 207/210 97/100 211/211 98/98
APPENDIX G





THIRD GRADE READING OBJECTIVES
SKILL AREA: LITERAL COMPREHENSION
Objective 1: The student recognizes explicitly stated main ideas, details,
sequences of events, and cause and effect relationships in the
context of academic materials or everyday situations.
Objective 2; The student interprets instructions in the context of academic
materials or everyday situations.
SKILL AREA: INFERENTIAL COMPREHENSION
Objective 3: The student recognizes stated main ideas, details, sequences of
events, and cause and effect relationships in the context of
academic materials or everyday situations.
Objective 4: The student interprets semantic relationships in the context of
academic materials or everyday situations.
Objective 5: The student classifies words in the context of academic materials.
SKILL AREA: PROBLEM SOLVING
Objective 6: The student matches similar sounds represented by letters in the
context of words.
Objective 7: The student uses reference skills in the context of academic
materials or everyday.




THIRD GRADE MATHEMATICS OBJECTIVES
SKILL AREA; CONCEPT IDENTIFICATION
Objective 1: The student recognizes different names for whole numbers and
fractions in the context of academic tasks or everyday situations.
Objective 2: The student identifies relations and properties of sets or numbers
in the context of academic tasks and everyday situations.
Objective 3: The student identifies sets of points and their relations and
properties in the context of academic tasks or everyday situations.
Objective 4: The student selects customary or metric units to measure length,
volume, weight, time, and temperature in the context of academic
tasks or everyday situations.
SKILL AREA; COMPONENT OPERATIONS
Objective 5; The student determines amounts of money in the context of
academic tasks or everyday situations.
Objective 6: The student applies customary or metric units to measure length,
volume, weight, time, and temperature in the context of academic
tasks or everyday situations.
Objective 7: The student computes with whole numbers in the context of
academic tasks.
SKILL AREA; PROBLEM SOLVING
Objective 8: The student estimates results in the context of academic tasks or
everyday situations.
Objective 9: The student selects the appropriate operation for a given problem
in the context of academic tasks or everyday situations.
Objective 10: The student solves simple word problems in the context of
academic tasks or everyday situations.
Objective 11: The student organizes data in the context of academic tasks or
everyday situations.
Objective 12: The student interprets data which has been organized in the context
of academic tasks or everyday situations.
APPENDK H
STATISTICAL DATA FOR SELECTED SCHOOLS

















A 90 100 2 41 5 3 3 204 198
B 87 100 3 46 6 5 3 209 202
C 94 33 3 57 5 4 5 211 210
D 95 33 3 44 5 3 4 202 199
E 95 67 3 55 6 5 6 214 211
F 96 50 3 57 5 5 5 214 210
G 95 67 2 52 4 3 4 205 202
H 92 0 3 54 3 3 4 217 211
1 95 67 2 40 3 3 4 206 203
J 89 50 2 39 5 6 6 201 197
K 96 33 3 65 5 4 5 210 211
L 86 50 3 38 4 3 4 208 210
M 88 50 3 54 5 4 5 209 206
N 89 33 2 58 3 3 4 210 205
O 96 43 3 66 6 6 5 213 205
P 97 33 3 62 5 5 5 213 208
Q 85 67 3 38 4 3 4 212 208
R 98 50 3 56 5 3 3 211 207
S 92 33 2 37 3 3 3 207 207
T 90 33 2 43 4 3 3 209 211
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TUCKMAN TEACHER FEEDBACK QUESTIONNAIRE
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Tuckman Teacher Feedback Questionnaire
THE TEACHER
Person Observed Observer Date
Using a scale of 7 to 1 with 7 representing the most positive judgment.















































SUMMARY SHEET WITH CALCULATED DATA SHOWING PEARSON R
CORRELATION OF EACH VARIABLE TO
READING AND MATHEMATICS
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SUMMARY SHEET WITH CALCULATED DATA SHOWING PEARSON R CORRELATION OF
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